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ABSTRACT: This study explored Taiwanese pre-service teachers’ intercultural
awareness through lesson designs. Based on the data analysis of textbook
evaluation; lesson plans; self, peer, and expert evaluations on lesson plans; videos;
and reflection notes, this study had the following major findings. First, the textbook
evaluation helped the participants to identify the visual culture and linguistic
elements in the textbooks and their relevance to young Taiwanese learners’ home
or target culture. However, these participants lacked competence in identifying the
appropriateness and authenticity of the cultural concepts in the textbooks,
introducing relevant cultural issues, and designing activities on practice and
production procedure.
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Language and culture teaching are intertwined (Clouet, 2006; Dell-Jones,
2013). When teaching culture, it is crucial for language teachers to avoid
stereotypes (Clouet, 2006). Language teachers are the ambassadors of the target
language culture in the classroom. In addition to teaching the language, they also
have to introduce the social conventions and cultural aspects of the target
language community (Llurda, 2004; Samimy & Kobayashi, 2004). Cultural
comparison or cross-culture understanding is one of the recommended
approaches to teaching culture in the classroom (Clouet, 2006; Ruiz-Cecilia, 2012;
Shemshadsara, 2012).
Textbooks in Taiwan do not always present authentic or socio-culturally
appropriate texts. Some of the materials are not relevant to young learners’ daily
lives (Chen & Chien, 2003; Chien, 2011, 2013). Most textbooks only present a very
limited and superficial view of culture, such as holidays or festivals (Chien, 2011,
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2013). Culture consists of learning about the landmarks, celebrations, and cultural
objects of people who use that specific target language (Edwards et al., 2006).
What is worse, a lack of cultural sensitivity can be commonly found in English as
a foreign language (EFL) teachers and textbooks, such as asking people’s age, as
in, “How old are you?” (Anderson, 1992; Bordie, 1970; Zhu, 2011). Under the
circumstances mentioned above, English teachers must teach their learners that
the cultural background of language usage and meaning is bound in a cultural
context (Dash, 2004; Dell-Jones, 2013; Shemshadsara, 2012).
Language teacher education programs should incorporate cultural aspects
into their curricula in order to equip both pre- and in-service English language
teachers with intercultural awareness (Atay et al., 2009; Chang, 2004; DogancayAktuna, 2005; Frazier, 2002; Nzai & Feng, 2014; Olaya et al., 2013; Ruiz-Cecilia,
2012; Saricoban & Oz, 2014). Hence, this study aimed to integrate intercultural
awareness into a teacher education program for elementary school English
teachers in the northwest of Taiwan in order to foster their intercultural awareness.
The study aims to discuss the following issues. First, what were pre-service
English language teachers’ perceptions of intercultural awareness in the English
textbooks? Second, how did pre-service English teachers integrate intercultural
awareness into the lesson plans? Third, what were the pre-preservice English
teachers’ attitudes toward the lesson designs? Based on the major findings, a
model on effectively fostering elementary school pre-service English teachers’
intercultural awareness is provided for teacher educators in integrating such issues
in language teacher education programs.
Literature Review
Issues discussed in this literature review included definitions of intercultural
awareness, cultural aspects in the textbooks, empirical studies on EFL pre-service
teachers’ intercultural awareness, and literature gaps. Intercultural competence
and intercultural awareness are used interchangeably and scholars tend to have
varying definitions of them (Byram, 1997; Fantini, 2006). Byram (1997) proposes
three components to be included in intercultural competence: knowledge, attitudes,
and skills. Language teachers have to teach some kind of knowledge about the
target culture, including cultural similarities and differences. Language teachers
have to foster a positive attitude toward the target culture and develop skills for
learners to interact with members of the target culture. Hence, in this study,
intercultural awareness refers to having the understanding of cultural conventions
that affect how we think and behave.
Textbooks are generally used as the major sources of teaching materials for
most language teachers. Textbooks also play important roles in disseminating
cultures and their elements (Nzai & Feng, 2014; Sándorová, 2016; Sugirim, 2013;
Tajeddin & Pakzadian, 2020). Ahmed and Narcy-Combes (2011) used teachers’,
learners’, and textbook authors’ perceptions of three English as a second language
(ESL) ESL textbooks to analyze their cultural familiarities, contradictions, and
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stereotypes. In their study, Pakistani learners had no contact with the target
language community and could rely only on the information provided in the
textbook. Hence, textbook authors should include both learners’ own culture and
the target culture as points of comparison and contrast in the textbooks. Moreover,
the cultural contradictions and stereotypes in the textbooks indicated authors’
partial knowledge of learners’ culture. Hence, Alptekin (2002) claims that
instructional materials and activities should be authentic, have global appropriacy,
and have local appropriation so the local and international contexts can be familiar
and relevant to learners. Learners can feel at home in both the international and
national culture.
Most empirical studies on EFL teachers’ perceptions of intercultural
awareness employ survey research and find that teachers lack insights on
integrating intercultural awareness into language teaching (Atay et al, 2009; Castro,
et al., 2004; Derin et al., 2009; Gu, 2016; Karabinar & Guler, 2012; Olaya & Gómez
Rodríguez, 2013; Önalan, 2005). Two survey studies were conducted by Atay et
al. (2009) among 503 Turkish EFL teachers and by Castro et al. (2004) among 35
Spanish EFL teachers. Compared to the high value of foreign language teaching
in linguistic competence, the culture-learning objective was ranked the least
important among these two groups of teachers. Moreover, these EFL teachers
were not familiar with the target culture, so they did not devote much time to
integrating intercultural awareness into their own classroom practice.
A number of intercultural instruments or inventories have been used to assess
language teachers’ intercultural awareness in empirical studies (Bayles, 2009;
Bektas-Cetinkaya, 2014; Cubukcu, 2013; Mahon, 2006; Nzai & Feng, 2014;
Saricoban & Oz, 2014). Nzai and Feng (2014) used inventories to assess seven
Taiwanese EFL pre-service teachers’ intercultural awareness. The results
indicated that participants were still at the second stage of cultural competence
(cultural responsiveness stage). They were aware of the importance of becoming
cultural insiders in the target culture and sought knowledge about the target culture.
Bayles (2009) used version 2 of the Hammer’s and Bennett’s (2001) Intercultural
Development Inventory to assess 233 elementary school ESL teachers’
intercultural sensitivity in Texas. The mean 95.9 revealed that these ESL teachers
were aware of different culture aspects; however, they only applied universal
values and principles to their culture teaching.
Bektas-Cetinkaya (2014) used Byram’s (1997) intercultural competence
model to propose the Intercultural Competence (IC) instrument and he also used
weekly reflections, intercultural tasks, and questionnaires to explore 44 Turkish
EFL teachers’ intercultural awareness. Compared to the control group, analysis of
the instrument, weekly reflections, and questionnaires revealed that the
experimental culture group in Bektas-Cetinkaya’s (2014) study in Turkey
demonstrated better performance in gaining cultural knowledge, intercultural skills,
and intercultural awareness after culture content instruction and tasks. However,
such culture content instruction and tasks made no significant difference in preservice teachers’ attitudes toward culture teaching.
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Interviews and narratives are another type of data collection for empirical
studies on teachers’ classroom practice and EFL teachers’ intercultural awareness
that affect their intercultural awareness instruction (Bayyurt, 2006; Cheng, 2012;
Göbel & Hesse, 2010; Haim et al., 2020; Luk, 2012). Cheng (2012) used interviews
and documents to analyze five Taiwanese EFL university instructors’ perceptions
of intercultural awareness and teaching practice. These participants
acknowledged the values of intercultural awareness in their teaching, but they did
not teach such value in their classes, using the textbooks only. Similarly, the
analysis of the interviews with 13 Finnish and Swedish EFL teachers in Larzén’s
(2005) study revealed that culture was regarded as only factual knowledge and
their teaching methods mainly focused on providing their students with background
information about the target culture.
Recent empirical studies include survey research focused on pre-service
English language teachers’ perceptions of intercultural awareness (Atay et al.,
2009; Castro et al., 2004; Nzai & Feng, 2014) and limited empirical studies on preservice teachers’ practice of intercultural awareness (Lu & Peng, 2004). BektasCetinkaya (2014) discovered that there is limited theoretical contributions to
developing and fostering pre-service English teachers’ intercultural awareness.
This study explored pre-service English teachers’ intercultural awareness
development through textbook analysis and lesson plan designs.
Method
To better understand elementary school pre-service English language
teachers’ perceptions of intercultural awareness, a mixed-method case study
approach was employed in this study. A case study allows the researcher to retain
the holistic and meaningful characteristics of real-life events (Yin, 2009). This study
explored pre-service teachers in a teacher education course and practicum. In a
case study, multiple sources of data are collected to provide a variety of evidence
(Yin, 2009). In this study, triangulation was employed with data collection from
lesson plans, videos, textbook analysis, and self, peer, and expert evaluation.
Setting and Participants
A total of 34 elementary school pre-preservice English language teachers
were chosen for this study. Of these, 28 were female and six were male. The
convenience sampling method was used in recruiting the participants and involved
two educational settings, described below. The participants’ consent was taken at
the beginning of the 2018 fall semester.
First, the participants included 10 student teachers who majored in English
instruction and had completed their four-year undergraduate courses and
elementary school English education credits in a language teacher education
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program in the northwest of Taiwan. They were working on their practicum during
the academic fall semester of 2018. The researcher, as their practicum advisor,
asked whether they were willing to be involved in this study.
Another group of participants in this study were 24 juniors enrolled in an
Elementary School English Teaching Materials and Methods class, an elective
course under an elementary school teacher education program in northern Taiwan.
The two-credit course aimed to prepare juniors to teach young learners English.
This course focused on second language acquisition research, its educational
implications, and instructional strategies that support English learners’
development.
Data Collection
Data in this study included textbook evaluation; lesson plans; self, peer, and
expert evaluations on lesson plans; videos; and reflection notes. Textbook
evaluations were used to answer the first research question regarding participants’
perceptions of intercultural awareness in the English textbooks. Lesson plans and
videos were used to answer the second research question regarding their lesson
designs. Finally, self, peer, and expert evaluations were used to answer the third
research question regarding participants’ attitudes toward the lessons.
First, content analysis was chosen as it is a method for systematic
descriptions of the text materials in a somewhat theoretical way (Berg, 2007).
Participants were asked to choose one unit for the textbook evaluation on
intercultural awareness. The criteria for the textbook evaluation were developed
based on empirical studies (Ahmadi Safa et al., 2015; Ahmed & Narcy-Combes,
2011; Bayyurt, 2006; Cheng, 2012; Sándorová, 2016). Documents as data can
furnish descriptive information, verify emerging themes and hypotheses, or
advance new categories and hypotheses (Merriam, 2009).
Next, based on the textbook evaluations, participants were asked to design
lessons for intercultural awareness. Student teachers worked individually and
undergraduates worked individually or in groups on lesson plan designs. A total of
22 lesson plans were designed for analysis. At the end of the course, participants
were asked to present their lesson plans. They were asked to reflect on their
experience in designing such lesson plans and to write their reflection notes.
During the presentations, participants were videotaped for their teaching
demonstration or modeling lesson plans. They were asked to do self and peer
evaluations. The criteria on the self and peer evaluations were developed based
on empirical studies (Ahmadi Safa et al., 2015; Ahmed & Narcy-Combes, 2011;
Göbel & Helmke, 2010). The evaluation was sent to two experts in intercultural
awareness for content validity and revised based on their comments. The revised
evaluation was sent to three seniors who took the course before for a trial test, and
the final version was revised based on their comments as shared in the Appendix.

92

Vol. 24, No. 1

International Journal of Multicultural Education

2022

Data Analysis
The quantitative Likert-scale data on textbook evaluation and self, peer, and
expert evaluation were calculated on a 5-point scale from 1 to 5. The descriptive
analysis of the quantitative data was conducted. Lesson plans, videos, and
reflection notes were analyzed using the following steps. First, the researcher read
through all the data and gave tentative codes such as “birthday.” Based on these
tentative codes, new categories or themes emerged as “linguistic elements” for the
preliminary analysis. After reviewing the data multiple times, the researcher
identified salient themes based on the research questions and conceptual
framework. To enhance the validity of the coding and interpretation, peer review
was employed by discussing with a professor in EFL the congruency of emerging
themes with the raw data and tentative interpretations.
Results
Based on the data analysis of textbook evaluation; lesson plans; self, peer,
and expert evaluations on lesson plans; videos; and reflection notes, three major
issues were discussed in terms of pre-service teachers’ perceptions of intercultural
awareness in textbooks, lesson plan designs, and self- and peer evaluations.
These will be discussed below.
Pre-service Teachers’ Perceptions of Intercultural Awareness in Textbooks
As revealed in Table 1, overall, participants highly valued that the culture
content of the textbook unit was related to learners’ own interests (mean=4.09),
followed by “the culture content of this unit was sensitive to learners’ own cultural
background” (mean=3.41). However, participants, particularly the pre-service
teachers, felt the linguistic elements provided in the textbooks were not related to
learners’ own culture background (mean=2.29).
Table 1
Cultural Elements Related to Learners’ Culture
Juniors

Learners’ Culture

Student
Teachers

Overall

Mean

SD

Mean

SD

Mean

SD

3.92

0.93

2.2

0.63

3.41

1.16
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Learners’
Interests

4.46

0.66

3.2

0.92

4.09

0.93

Visual Culture

2.38

1.47

3

0.82

2.56

1.33

Linguistic
Elements

2.29

1.27

2.5

0.53

2.35

1.1

Compared to the relevance to learners’ own cultural background (mean=2.56, 2.35,
respectively) as in Table 1, participants’ perception of both visual culture and
linguistic elements relevant to the target language culture was higher, with a mean
of 3.35 and 3.06, respectively, as in Table 2.
Table 2
Cultural Elements Related to Target Language
Juniors

Student
Teachers

Overall

Mean

SD

Mean

SD

Mean

SD

Visual Culture

3.33

1.49

3.4

0.84

3.35

1.32

Linguistic
Elements

3

1.41

3.2

1.14

3.06

1.32

Picture designs or linguistic elements in the textbooks can construct learners’
mental models. Hence, appropriate picture designs and linguistic elements may
contribute to the construction of an indented mental model of the target and home
culture (Ahmed & Narcy-Combes, 2011; Pramono, 2005).
Pre-service teachers held different perceptions of the cultural information in
the textbooks. Juniors held higher perceptions of authenticity (mean=2.96) than
appropriateness (mean=2.88) in the cultural elements in the units provided in the
textbooks, as revealed in Table 3. Student teachers held higher perceptions of the
appropriateness (mean =3.3) than authenticity (mean=3.1) in the cultural elements
in the units provided in the textbooks. Authenticity and appropriateness are crucial
in cultural instruction. Language learners need to be exposed to authentic
materials in order to develop their language knowledge and cultural awareness
(Clouet, 2006; Gomez & Fernando, 2012).
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Table 3
Cultural Information
Juniors

Student
Teachers

Overall

Mean

SD

Mean

SD

Mean

SD

Authentic

2.96

1.76

3.1

0.88

3

1.54

Appropriate

2.88

1.62

3.3

1.16

3

1.5

Pre-service Teachers’ Lesson Plan Designs
Of all the 22 lesson plans, 12 integrated both the home and target culture into
lessons, as revealed in Table 4. Three lessons only integrated learners’ home
culture into the lessons, while seven lessons included only the target language
culture into the lessons. The cultural issues designed in the lessons were merely
surface culture, such as celebrations, landmarks, or famous people. In Table 4,
cultural issues are marked with a “v”.
Table 4
Analysis of Lesson Plans
#

Sentences
Patterns

Cultural Issues

Home
Culture

Target
Culture

ST#1

When is your
birthday?

birthday traditions

v

v

ST#2

Whose cellphone
is this?

flea markets

v

v

ST#3

What time do you
get up?

Christmas gift
exchanges

v

ST#4

What time do you
get up?

Christmas gift
exchanges

v

ST#5

What time do you
get up?

Christmas gift
exchanges

v
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ST#6

What are you
doing?

netiquette and
privacy

v

v

ST#7

What are you
doing?

netiquette and
privacy

v

v

ST#8

Where is he
from?

famous people
around the world

v

v

ST#9

What’s this?

stationery around
the world

v

v

ST#10 How Many Lions
Are There?

safari

v

v

JR#1

Constellations

north and south
hemisphere

v

v

JR#2

What do you want drink culture
to drink?

v

v

JR#3

How old are you?

birthday traditions

v

v

JR#4

Where is he
from?

different ways of
names

JR#5

What time do you
get up?

Chinese New Year
activities

v

JR#6

Constellations

constellations
around the world

v

JR#7

How old are you?

birthday traditions

v

JR#8

Where is he
from?

Ben’s dreams and
landmarks

JR#9

Where is he
from?

habits and taboos
around the world

JR#10 How many lions
are there?

safari in Kenya

JR#11 Happy Teacher’s
Day.

origins of teacher’s
day
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important animals
in different culture
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v

Note: ST= Student Teacher, JR= Junior
The topic of safari was integrated into the lesson plans when the topics or
sentence patterns were related to animals, as in ST#10, JR#10, and JR#12.
Birthday traditions were introduced as cultural issues when the topics or sentence
patterns were related to ages, such as in ST#1 and JR#3. Famous people,
landmarks, or stationery were introduced when the topics were related to countries,
as in ST#8, ST#9, JR#2, JR#4, JR#8, and JR#9. Such findings were consistent
with the current situation of cultural teaching. Culture covered in the language
classroom consisted of learning about landmarks, celebrations, and cultural
objects (Edwards et al., 2006; Gómez Rodríguez, 2015). Joyce and Janet
introduced different habits and taboos around the world. The introduction of
different habits and taboos can help language learners observe appropriate or
inappropriate behaviors that result from specific cultural and linguistic
circumstances (Edwards et al., 2006).
The biggest challenge participants faced when integrating cultural issues into
the lessons was “choosing the appropriate cultural issue.” Irene said, “Pencils,
pens, erasers and other stationery are the key words to be taught. I could not think
about any cultural issues to be introduced related to this topic.” Katie also said,
“Learning different constellations is fun and having hands-on activities on making
constellations. I had a hard time brainstorming any cultural issues to be integrated
into this lesson.”
The challenges that participants in this study faced in choosing appropriate
cultural elements may have resulted from participants’ lacking intercultural
experience, as confirmed by recent studies (Göbel & Hesse, 2010). Language
teachers’ competence in choosing intercultural topics, issues, or elements might
be based on their knowledge about the target culture, cultural phenomena, and
their learners’ cultural background.
In addition, participants also had problems explaining the cultural concepts in
simple English. In Excerpt 1, Nancy tried to introduce different facts about animals
around the world from #JR12 lesson. However, the words were too difficult for
third-graders, so students looked puzzled.
Excerpt 1
Nancy’s Introduction on Pork Meat Festival
Nancy: Why do Muslims not eat pork? The religious commentary is that
pigs are dirty animals. After Muhammad finished eating pork for a
few days, he asked the owner what meat he had given him.
Students: (look puzzled)
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The input provided by Nancy was incomprehensible to her learners. Language
teachers must provide meaningful and comprehensible input based on relevant
cultural issues so language learners can acquire the intercultural competence and
skills in the target language (Nakamura, 1998).
Overall, participants held a positive attitude toward designing lessons for
intercultural awareness. Jack wrote, “I have never designed a lesson on cultural
issues. This lesson plan design was meaningful. I learned to be aware of the
cultural difference.” Becky also wrote, “This project helped me brainstorm different
issues and activities that could be used to teach culture to young learners.” This
finding of the study was similar to Holguín’s (2013) study on the influence of
intercultural workshops on Colombian pre-service teachers’ intercultural
competence and skills. Language teachers can be trained to develop skills in
analyzing and contextualizing cultural practice as well as being aware of contextual
complexities.
Pre-service Teachers’ Peer and Self-Evaluations on Lesson Plans
Overall, visual culture designed in the lesson plans was evaluated with a mean
over 8 by participants’ self and peer evaluations, as revealed in Table 5. However,
regarding the linguistic elements designed by participants, the self-evaluations,
particularly the linguistic elements relevant to young learners’ own culture, were
lower with a mean of only 7.3.
Table 5
Cultural Elements Related to Learners’ Culture
Visual Culture

Linguistic Elements

Selfevaluation

Peerevaluation

Selfevaluation

Peerevaluation

L1

TL

L1

TL

L1

TL

L1

TL

Overall ST

8.4

8.1

8.4

8.4

7.5

8.6

8.3

8.7

Overall JR

8

8.28

8.1

8.4

7.17

8.15

7.7

7.9

Overall

8.2

8.2

8.3

8.4

7.3

8.4

8

8.3

ST#1

10

10

8

8

9

9

8.5

9

ST#2

8

8

8

7

6

9

7

8

ST#3

10

10

9

9

9

9

8.7

8.3
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ST#4

8

7

8.5

9

9

8

10

10

ST#5

8

7

7.5

7

7

7

9

8.5

ST#6

10

5

7

7

5

8

6

6

ST#7

8

8

10

8

8

10

8

8

ST#8

8

9

9.3

10

5

9

9

10

ST#9

6

8

9

10

8

8

9.5

10

ST#10

8

9

8

9

9

9

7.7

9.3

JR#1

7.5

7

7

8.7

5

7

6.7

7.1

JR#2

9

8.67

8.3

8

9

9

8

8.3

JR#3

8

9

7.3

9.3

8

8.5

8.3

8.3

JR#4

9.3

9.3

8

8.7

9.3

9.3

5.7

6.1

JR#5

6.5

6.5

7.7

7.7

3

8.5

8

8.1

JR#6

7

9

8

7.7

7

9

7

7.1

JR#7

8

8

7.7

8

8

8

8.3

8.3

JR#8

9

9.3

8.3

8.3

8.67

9

8.3

8.3

JR#9

9

9

9

9.3

5.5

7

9

9.4

JR#10

9

9

8

9

8

8

7.3

8

JR#11

8

8.5

8.7

7.3

7.5

7.5

7.7

7.8

JR#12

6

6

8.7

8.3

7

7

8.3

8.2

Compared to visual culture or linguistic elements designed by participants,
participants’ peer evaluations were higher than their own self-evaluations,
regardless of whether the designs were relevant to learners’ local or target culture.
Compared to the self-evaluation with a mean of 8.15, the linguistic elements
designed by pre-service teachers were evaluated lower by the peer evaluation,
with a mean of only 7.9.
Student teachers Alice and Carol highly valued the visual culture in their
lessons and rated their own lesson plans at 10 out of 10 points. Alice introduced
different birthday customs, such as piñata, in ST#1. Novice language teachers like
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Alice and Carol must be trained to identify the cultural resources and constraints
that arise from their home and target culture, particularly the visual culture, so they
can decide how to incorporate this self-understanding of birthday issues into their
teaching (Menard‐Warwick, 2008).
Carol prepared gifts to explain Christmas gift exchange to her students, as
in ST#3, highlighted in Excerpt 2.
Excerpt 2
Carol’s Modeling
Carol: Christmas is coming. My friend, Grace, is going to have a Christmas
gift exchange event. What does exchange mean?
Carol: Like, I give you my gift. (Give the red box to a student)
S1:

(Receives the red box with surprise.)

Carol: (Points to a pink box on S1’s desk.) Could you give the pink box to
me and say, “This is for you?”
S1:

This is for you.

Carol: Thank you. This is called “exchange of gifts.”
The custom of Christmas gift exchange may be a new cultural concept to young
Taiwanese learners. Carol gave the gift to a student and that student was surprised
to receive the gift. Carol’s modeling with authentic materials was useful in
scaffolding young learners in developing intercultural awareness. Teachers’
modeling assisted language learners in developing intercultural awareness
(Samimy & Kobayashi, 2004).
JR#5, a project designed by two juniors, Hank and Daisy, was evaluated by
themselves with only a 3 out of 10 in terms of its linguistic elements. The sentence
patterns for this lesson were “What time do you ___?” and “I ____ at ___.” In
addition to the daily routine such as getting up or going to bed, Hank and Daisy
designed the scenario based on Chinese New Year, as in Figure 1. Young
Taiwanese EFL learners can practice these sentence patterns with cultural
concepts, such as “I write the couplets at 2 p.m.”
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Figure 1
Hank and Daisy’s JR#5

In addition to the target culture and multiple cultures, as in Figure 1, home culture
is encouraged to be included in cultural instruction. The exposure to discussing
and learning a different culture through English can help to foster intercultural
awareness and cross-cultural understanding (Alptekin, 2002; Clouet, 2006;
Dogancay-Aktuna, 2005; McKay, 2002).
Of all the teaching procedures, overall, participants had the highest score in
presentation (mean=8.55 for self-evaluation, mean=8.9 for peer evaluation), but
the lowest score in wrap-up for cultural teaching (mean=7.78 for self-evaluation,
mean=8.35 for peer evaluation,), as presented in Table 6.
Table 6
Teaching Procedure on Culture Lessons
Warm-Up
Self

Peer

Presentation
Self

Peer

Practice
Self

Production

Peer

Self

Peer

Wrap-Up
Self

Peer

Overall

8.35 8.75

8.55 8.9

8.45 8.65

8.2

8.45 7.78

8.35

Overall ST

8.3

9.1

8.2

9.1

8.4

8.9

7.9

8.4

7.3

8.4

Overall PR 8.4

8.4

8.9

8.7

8.5

8.4

8.5

8.5

8.25

8.3

ST#1

8

9.5

10

8.5

7

8.5

7

8

7

8

ST#2

2

9

8

8

2

7

2

7

2

7
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ST#3

9

8.5

9

10

9

10

9

9.5

7

9

ST#4

10

9

7

10

9

9.5

9

9.5

5

10

ST#5

9

9.5

7

7.5

7

8.5

8

6

8

5.5

ST#6

7

8

10

7

10

7

8

6.5

8

6.5

ST#7

10

7.5

10

10

10

10

8

10

8

10

ST#8

10

10

5

10

10

10

8

10

7

10

ST#9

10

10

7

10

10

9

9

8

8

8

ST#10

9

10

9

9.5

9

9.5

9

9.5

9

9.5

JR#1

6.5

7.7

7.5

7.7

7.5

7.3

8.5

7

7.5

7.3

JR#2

8.5

8.3

8.5

8.3

8.5

8.3

8

9

8.5

8.3

PR#3

7.5

8.3

8.5

9.3

8.5

8.7

9

8.7

9

8.3

JR#4

9.5

8.3

10

8.3

10

7.7

10

7

8.5

6.7

JR#5

9

8.3

10

8.3

8.5

9

7

8.3

7.5

8.3

JR#6

7

8.3

10

8.3

9

8.3

9.5

9.3

8.5

8.3

JR#7

9

8.3

8

8.3

8

8.3

8

7.7

8.5

8.7

JR#8

8.5

8

9.5

8.7

10

9

9

9.3

9

8.7

JR#9

8.5

10

8.5

9.3

8.5

9

8

8.3

8

9

JR#10

9

8.3

9

8.7

8.5

7.7

9

9

7

9

JR#11

7.5

8.7

8

9

8

8.3

9

8.7

9

8

JR#12

10

8

10

8.7

7

8.7

7.5

9.3

8

8.3

The analysis of all 22 lesson plans revealed that participants mainly introduced
these cultural concepts during the warm-up or presentations, as in Figures 2 and
Excerpt 1. They did not design any activities for practice, production, or wrap-up.
This finding was consistent with the current situation of cultural teaching. Cultural
knowledge has remained peripheral to language learning (Cheng, 2012; Clouet,
2006).
Of all the lesson plans designed by the ten student teachers, ST#7
completed by Flora was rated the highest, with a mean of 9.35. Figure 2 was
Flora’s true or false activity on netiquette. This activity was used to arouse young
Taiwanese learners’ awareness of using Facebook.
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Figure 2
Flora’s Activity on Netiquette

True or false quizzes for pairs is encouraged to be used in cultural instruction
(Clouet, 2006). The true or false quiz allows learners to share knowledge and make
predictions. When learners discuss or predict, they tend to become more
interested in finding the answers (Clouet, 2006). Moreover, learners can use their
existing knowledge to review and discuss the cultural topics or issues. Hence, the
true or false quiz as a high-interest activity can motivate learners to be involved in
the cultural issue discussions.
Of all the lesson plans, Project 8 completed by Fiona, Nick, and Hazel was
rated the highest with a mean of 8.97. Fiona, Nick, and Hazel used the picture
book, Ben’s Dreams, for teaching the sentence pattern, “Where is Ben?” Learners
were asked to identify the country’s name and flag and say the sentence, “Ben is
in the United States.” Picture books, one type of authentic reading material, are
loaded with diverse levels of cultural expressions and presentations. Hence,
picture books as literacy texts should be recommended to be used in the language
classrooms by teachers to promote learners’ meaningful negotiation and cultural
knowledge (Gomez & Fernando, 2012).
Discussion
In order to foster 34 pre-service English language teachers’ intercultural
awareness, culturally relevant lesson designs were integrated into a language
teacher education program in the northwest of Taiwan. The data analysis of
textbook evaluation; lesson plans; self, peer, and expert evaluations on lesson
plans; videos; and reflection notes concluded with the major findings discussed
below.
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First, the textbook evaluation helped participants to identify the visual culture
and linguistic elements in the textbooks and their relevance to young Taiwanese
learners’ home or target culture. Teachers must gain fundamental cultural
knowledge in terms of concepts, values, and beliefs. Such textbook evaluations
can enable teachers to gain competence in terms of critical cultural knowledge and
awareness (Bektas-Cetinkaya, 2014). However, 24 juniors and 10 student
teachers held different perceptions on the appropriateness and authenticity of the
cultural concepts in the textbooks. This discrepancy indicated that English
teachers need to be equipped with knowledge, attitudes, competencies, and skills.
Language teachers’ cultural competence should involve knowledge not just about
the target language culture but culturally acceptable forms of behavior within the
culture (Ahmed & Narcy-Combes, 2011; Lazaraton, 2003). They need to be
acquainted with insights into culture learning theory and intercultural
communication (Atay et al, 2009).
Secondly, half of the 22 lesson plans included both the target and home
culture. Language learners should be taught to have intercultural awareness, so
knowledge of both the home and target culture is essential for them to be able to
communicate adequately (Saricoban & Oz, 2014). The target and home culture
should be equally valued in English instruction. English teachers are encouraged
to teach English in a culturally sensitive manner by respecting the local culture of
learning (Alptekin, 2002; Dogancay-Aktuna, 2005; McKay, 2002). However,
participants’ activity designs on cultural issues were limited. Similar concepts were
introduced for the same topics, such as safari for the topic “animal” and birthday
traditions for the topics “birthday” and “age.” Such limited designs on topics or
concepts indicated language teachers’ static and fixed body of knowledge of the
culture associated with culture instruction (Gu, 2016). According to Garrido and
Alvares (2006), “teachers need explicit training in dealing with social and cultural
values, the importance of linguistic and cultural diversity and citizenship” (p.163).
Language teachers should be trained to be aware of intercultural awareness and
perspectives in language teaching (Cubukcu, 2013; Gu, 2016).
Of all the teaching procedures, participants mainly introduced cultural issues
for “presentation” or “warm-up,” but not “practice,” “production,” or “wrap-up.” This
finding is consistent with Castro et al. (2004) who found that language teachers
appeared to perceive culture teaching mainly as introducing relevant cultural
concepts to their learners. Language teachers often neglect the aims of promoting
the acquisition of intercultural skills, as well as the concepts of comprehensible
input and comprehensible output. English teachers might not know how to
integrate culture into their own classroom practice due to insufficient training
focusing on the integration of culture in language education (Atay et al, 2009).
Third, participants’ peer evaluations of these lesson plans tended to be higher
than their self-evaluation. Overall, participants regarded culturally relevant lesson
designs as useful. However, when designing culturally relevant lessons, they faced
two major challenges in terms of choosing the appropriate cultural issues and
explaining the cultural issues in simple English. In language teacher education,
teachers need to learn to collect or develop appropriate teaching materials needed
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for learners’ understanding of intercultural awareness. Moreover, culture teaching
methods and techniques should also be integrated into language teacher
education so language teachers will be equipped with intercultural competence
(Cubukcu, 2013; Karabinar, & Guler, 2012).
Conclusions and Implications
This study demonstrated the influence of integrating lesson planning and
textbook evaluations on pre- and in-service English teachers’ intercultural
awareness. These participants had positive attitudes toward intercultural
awareness; however, they lacked competence in identifying the appropriateness
and authenticity of the cultural concepts in the textbooks, introducing relevant
cultural issues, and designing activities for practice and production. However, from
the perspective of language teacher education and pedagogical implications, the
framework in this study engaged pre-service elementary school English teachers
in analyzing textbooks, designing lesson plans, and examining the contents of
lessons from an intercultural awareness viewpoint. Drawing on previous research
that focused on teachers’ perceptions of culture and cultural teaching through
survey research or inventory instruments, this study provides preliminary insights
into what knowledge pre-service teachers need to be equipped with for intercultural
awareness.
Designing and implementing lessons on intercultural awareness are highly
recommended to be included in language teacher education programs (Atay et al.,
2009; Castro et al., 2004; Derin et al., 2009; Dogancay-Aktuna, 2005). Based on
empirical studies (Göbel & Helmke, 2010; Larzén, 2005) and the findings of this
study, a model in Figure 3 is proposed to effectively foster pre-service elementary
school English teachers’ intercultural awareness. Pre-service teachers’
intercultural awareness can be fostered through professional coursework and
fieldwork because pre-service teachers can put theories into practice through
coursework and fieldwork. Through the textbook analysis; lesson planning;
presentations; and peer, self, and expert evaluations in the language teacher
education program, pre-service teachers gained content knowledge and
pedagogical knowledge on intercultural awareness. Moreover, through the
observations and practicum of fieldwork, they gained pedagogical content
knowledge and intercultural awareness regarding how a lesson could be
implemented among elementary school students.

105

Vol. 24, No. 1

International Journal of Multicultural Education

2022

Figure 3
Model of Training for Pre-Service Teachers’ Intercultural Awareness

This study has some limitations. First, this was a small-scale study concerning a
special group of pre-service teachers in a specific language teacher education
program. The findings of the study may not be generalizable to other contexts.
Another limitation was regarding gender. With the limited number of participants
through convenience sampling, the sample was primarily female pre-service
teachers. Next, data regarding participants’ ethnic backgrounds were not gathered.
This was another limitation to this study. This data would have allowed the
researcher to determine differences in intercultural sensitivity based on ethnicity.
Finally, data collection was carried out during a one-semester practice and course.
This was a relatively short time.
This study focused only on pre-service teachers’ intercultural awareness.
Future studies need to expand the exploration of intercultural development to
include a larger population. The intercultural sensitivity of student teachers’
cooperating teachers, cooperating English teachers, learners, or native Englishspeaking teachers (NESTs) could also be measured and examined to see whether
schools as educational settings can become culturally competent environments in
which all stakeholders can address cultural issues. Moreover, this study focused
mainly on 34 pre-service elementary school English teachers’ textbook analysis
and lesson plan designs on intercultural awareness. Chen’s (2012) study explored
the factors that affected the team teaching between NESTs and non-native
English-speaking teachers (NNESTs) in the Taiwan context. A further study could
explore collaborative lesson planning on intercultural awareness between NESTs
and NNESTs and their identity construction on intercultural competence.

106

Vol. 24, No. 1

International Journal of Multicultural Education

2022

References
Ahmadi Safa, M., Moradi, M., & Hamzavi, R. (2015). Iranian EFL teachers and
learners perspective on potentiality of Top Notch series for intercultural
competence development. Iranian Journal of Language Teaching
Research, 3(2), 47-66. http://dx.doi.org/10.30466/IJLTR.2015.20389
Ahmed, F., & Narcy-Combes, M. F. (2011). An analysis of textbooks from a cultural
point of view. TESOL Journal, 5, 21-37.
Alptekin, C. (2002). Towards intercultural communicative competence in ELT. ELT
Journal, 56(1), 57-64.
Anderson, G. G. (1992). Multicultural sensitivity: An essential skill for the ESL/EFL
teacher (Unpublished doctoral dissertation). School for International
Training, Vermont, the United States.
Atay, D., Kurt, G., Çamlıbel, Z., Ersin, P., & Kaslıoğlu, Ö. (2009). The role of
ıntercultural competence in foreign language teaching. Inonu University
Journal of the Faculty Education, 10(3), 123-135.
Bayles, P. P. (2009). Assessing the intercultural sensitivity of elementary teachers
in bilingual schools in a Texas school district (Unpublished doctoral
dissertation). University of Minnesota, Minneapolis, Minnesota, the United
States.
Bayyurt, Y. (2006). Non‐native English language teachers’ perspective on culture
in English as a foreign Language classrooms. Teacher Development, 10(2),
233-247. https://doi.org/10.1080/13664530600773366
Bektas-Cetinkaya, Y. (2014). Extension of teacher knowledge: Developing the
intercultural competence of pre-service foreign-language teachers in
Turkey. Novitas-ROYAL (Research on Youth and Language), 8(2), 153-168.
Berg, B. L. (2007). Qualitative research methods for the social sciences. Allyn and
Bacon.
Bordie, J. (1970). Cultural sensitivity training for the teacher of Spanish-speaking
children. TESOL Quarterly, 4, 337-342. https://doi.org/10.2307/3585764
Byram, M. (1997). Teaching and assessing intercultural communicative
competence. Multilingual Matters.
Castro, P., Sercu, L., & Méndez García, M. D. C. (2004). Integrating language‐
and‐culture teaching: an investigation of Spanish teachers' perceptions of
the objectives of foreign language education. Intercultural Education, 15(1),
91-104. https://doi.org/10.1080/1467598042000190013
Chang, S. H. (2004). A case study of EFL Teachers in Taiwan: Identities,
instructional practices and intercultural awareness (Unpublished doctoral

107

Vol. 24, No. 1

International Journal of Multicultural Education

2022

dissertation). University of Hawaii at Manoa, Honolulu, Hawaii, the United
States.
Chen, C.L., & Chien, C.W. (2003). An examination of culture teaching in English
textbooks for elementary school. Selected papers at from the Twelfth
International Symposium on English Teaching, (pp. 274-285), Taipei,
Taiwan.
Cheng, C. M. (2012). The influence of college EFL teachers' understandings of
intercultural competence on their self-reported pedagogical practices in
Taiwan. English Teaching, 11(1), 164-182.
http://education.waikato.ac.nz/research/files/etpc/files/2012v11n1dial2.pdf
Chien, C. W. (2011). Multilingual or fauxlingual citizen curriculums: Analysis of
international culture curriculum. Paper presented at Asian EFL Journal
International Conference in Cebu.
Chien, C. W. (2013). Integration of cultural awareness into Taiwanese elementary
school activation English curriculum: Challenges and implications.
Linguistics, Culture & Education, 2(1), 15-35.
http://scik.org/index.php/lce/article/view/617
Clouet, R. (2006). Between one's own culture and the target culture: The language
teacher as intercultural mediator. Porta Linguarum: Revista internacional de
didáctica
de
las
lenguas
extranjeras,
5,
53-62.
https://doi.org/10.30827/Digibug.30433
Cubukcu, F. (2013). Pre-service English teachers’ intercultural sensitivity. Journal
of Human Sciences, 10(1), 832-843.
https://www.j-humansciences.com/ojs/index.php/IJHS/article/view/2270
Dash, P. (2004). Cross-cultural pragmatic failure: A definitional analysis with
implications for classroom teaching. Asian EFL Journal, 6(3), 1-17.
Dell-Jones, J. (2013). American teachers in anti-American environments: How to
incorporate “culture” in the EFL classroom. In M. S. Plakhotnik & S. M.
Nielsen (Eds.), Proceedings of the Seventh Annual College of Education
Research Conference: Urban and International Education Section (pp. 2530). Florida International University.
Derin, A., Zeynep, Ç., Pinar, E., Özlem, K., & Gökçe, K. (2009). Turkish EFL
teachers’ opinions on intercultural approach in foreign language
education. Procedia-Social and Behavioral Sciences, 1(1), 1611-1616.
https://doi.org/10.1016/j.sbspro.2009.01.283
Dogancay-Aktuna, S. (2005). Intercultural communication in English language
teacher education. ELT Journal, 59(2), 99-107.
https://doi.org/10.1093/eltj/cci023

108

Vol. 24, No. 1

International Journal of Multicultural Education

2022

Edwards, A., Peralta, F., Aquino, R., Ramos, A., & García, M. (2006). Promoting
cultural intelligence within the EFL/ESL curriculum. MEXTESOL, 31(3), 922.
Fantini, A. (2006). Exploring and assessing intercultural competence. Washington
University, Center for Social Development.
Frazier, S. (2002). The trouble with cross-cultural oversensitivity. CATESOL
Journal, 14, 283-291.
Garrido, C., & Alvarez, I. (2006). Language teacher education for intercultural
understanding. European Journal of Teacher Education, 29(2), 163–179.
https://doi.org/10.1080/02619760600617342
Göbel, K., & Helmke, A. (2010). Intercultural learning in English as foreign
language instruction: The importance of teachers’ intercultural experience
and the usefulness of precise instructional directives. Teaching and
Teacher Education, 26(8), 1571-1582.
https://doi.org/10.1016/j.tate.2010.05.008
Gómez, R., & Fernando, L. (2012). Fostering intercultural communicative
competence through reading authentic literary texts in an advanced
Colombian EFL classroom: A constructivist perspective. Profile Issues in
Teachers Professional Development, 14(1), 49-66.
Gómez Rodríguez, L. F. (2015). The cultural content in EFL textbooks and what
teachers need to do about it. Profile Issues in Teachers Professional
Development, 17(2), 167-187.
http://dx.doi.org/10.15446/profile.v17n2.44272
Gu, X. (2016). Assessment of intercultural communicative competence in FL
education: A survey on EFL teachers’ perception and practice in
China. Language and Intercultural Communication, 16(2), 254-273.
https://doi.org/10.1080/14708477.2015.1083575
Haim, O., Orland-Barak, L., & Goldberg, T. (2020). The role of linguistic and
cultural repertoire in novice bilingual and multilingual EFL teachers’
induction period. International Journal of Multilingualism, 1-22.
https://doi.org/10.1080/14790718.2020.1715412
Hammer, M.R., & Bennett, M.J. (2001). The intercultural development inventory
(IDI) manual. Intercultural Communication Institute.
Holguín, B. R. (2013). Towards the development of intercultural competence skills:
A pedagogical experience with pre-service teachers. HOW Journal, 20(1),
206-225. https://howjournalcolombia.org/index.php/how/article/view/31
Karabinar, S., & Guler, C. Y. (2012). The attitudes of EFL teachers towards
teaching culture and their classroom practices. Journal of Educational and
Social Research, 2(2), 113-126.

109

Vol. 24, No. 1

International Journal of Multicultural Education

2022

Lazaraton, A. (2003). Incidental displays of cultural knowledge in the non-native
English speaking teacher's classroom. TESOL Quarterly, 37(2), 213-245.
https://doi.org/10.2307/3588503
Larzén, E. (2005). In pursuit of an intercultural dimension in EFL-teaching:
Exploring cognitions among Finland-Swedish comprehensive school
teachers. Åbo Akademi University Press.
Llurda, E. (2004). Non‐native‐speaker teachers and English as an international
language. International Journal of Applied Linguistics, 14(3), 314-323.
https://doi.org/10.1111/j.1473-4192.2004.00068.x
Lu, W. H., & Peng, H. (2004). The impact of computer-mediated intercultural
communication on learner's cultural awareness and sensitivity: A case
study. Association for Educational Communications and Technology.
Luk, J. (2012). Teachers’ ambivalence in integrating culture with EFL teaching in
Hong Kong. Language, Culture and Curriculum, 25(3), 249-264.
https://doi.org/10.1080/07908318.2012.716849
Mahon, J. (2006). Under the invisibility cloak? Teacher understanding of cultural
difference. Intercultural
Education, 17(4),
391-405.
https://doi.org/10.1080/14675980600971426
McKay, S. (2002). Teaching English as an international language: Rethinking
goals and approaches. Oxford University Press.
Menard‐Warwick, J. U. L. I. A. (2008). The cultural and intercultural identities of
transnational English teachers: Two case studies from the
Americas. TESOL quarterly, 42(4), 617-640.
Merriam, S. B. (2009). Qualitative research: A guide to design and implementation.
Jossey-Bass.
Nakamura, K. (1998). A cross-cultural syllabus for EFL college students:
Developing cross-cultural communicative competence at the tertiary
level. Language and Culture: The Journal of the Institute for Language and
Culture, 2, 1-22.
Nzai, V. E., & Feng, Y. L. (2014). On becoming cultural-insiders/old-timers of the
mainstream English cultures: Lessons from Southern Taiwanese EFL preservice teachers. Journal of Education and Human Development, 3(2), 301331.
Olaya, A., & Gómez Rodríguez, L. F. (2013). Exploring EFL pre-service teachers'
experience with cultural content and intercultural communicative
competence at three Colombian universities. Profile Issues in Teachers
Professional Development, 15(2), 49-67.
Önalan, O. (2005). EFL teachers' perceptions of the place of culture in ELT: A
survey study at Four universities in Ankara/Turkey. Journal of Language
and Linguistic Studies, 1(2), 215-235.

110

Vol. 24, No. 1

International Journal of Multicultural Education

2022

Pramono, Y. H. (2005). The role of static and animated pictures: That complement
texts in supporting learning. k@ ta lama, 7(1), 25-42.
Ruiz-Cecilia, R. (2012). Narrowing cultural boundaries in the EFL classroom: Fairy
tales from India. Revista Española de Lingüística Aplicada, (25), 225-243.
Samimy, K. K., & Kobayashi, C. (2004). Toward the development of intercultural
communicative competence: Theoretical and pedagogical implications for
Japanese English teachers. JALT Journal, 26(2), 245-261.
https://doi.org/10.37546/JALTJJ26.2-7
Sándorová, Z. (2016). The intercultural component in an EFL course-book
package. Journal of Language and Cultural Education, 4(3), 178-203.
https://doi.org/10.1515/jolace-2016-0031
Saricoban, A., & Oz, H. (2014). Research into pre-service English teachers’
intercultural communicative competence (ICC) in Turkish context. The
Anthropologist, 18(2), 523-531.
https://doi.org/10.1080/09720073.2014.11891570
Shemshadsara, Z. G. (2012). Developing cultural awareness in foreign language
teaching. English Language Teaching, 5(3), 95-99.
http://dx.doi.org/10.5539/elt.v5n3p95
Sugirim, S. (2013). A study on cultural integration in the English textbooks for junior
high
schools. LITERA, 10(2),
235-246.
http://dx.doi.org/10.21831/ltr.v10i2.1167
Tajeddin, Z., & Pakzadian, M. (2020). Representation of inner, outer and
expanding circle varieties and cultures in global ELT textbooks. AsianPacific Journal of Second and Foreign Language Education, 5(1), 1-15.
Yin, R. K. (2009). Case study research: Designs and methods. SAGE.
Zhu, H. (2011). From intercultural awareness to intercultural empathy. English
Language Teaching, 4(1), 116-119.

111

Vol. 24, No. 1

International Journal of Multicultural Education

2022

Appendix
Evaluation
Answer the following questions based on the scale of 1 (lowest) to 10 (highest)
Statements
1. The lesson plan is sensitive to the cultural background of the learners.
2. The lesson plan is sensitive to the interest of the learners.
3. This lesson plan contains visual culture on the first language culture.
4. This lesson plan contains visual culture on the target language
culture.
5. This lesson plan contains linguistic elements for the first language
culture.
6. This lesson plan contains linguistic elements for the target language
culture.
7. The warm-up activity can help arouse learners’ intercultural
awareness.
8. The explanations on cultural aspects are culturally appropriate.
9. The activities on practice can help arouse learners’ intercultural
awareness.
10. The activities on production can help arouse learners’ intercultural
awareness.
11. The wrap-up activity can help arouse learners’ intercultural
awareness.
12. The assessments in this lesson plan can help arouse learners’
intercultural awareness.
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